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Abstract: The learning process is a gradual process that keeps evolving based on tech-
nology, economics, political standing, and social structures. However, the unexpected 
COVID-19 pandemic rushed this evolutionary process for higher educational institutions 
that were unprepared for online teaching. This was especially the case for the educational 
systems that have not incorporated online teaching into higher education, such as the 
Macedonian education system. Therefore, the higher educational institutions, including 
the students and professors, had to adjust to the new teaching method immediately. While 
the change was inevitable, these adjustments to learning impact students’ perspectives 
towards the learning approach, such as their goals and achievements. The current study 
employs a quantitative descriptive design to study students’ perspectives on e-learning 
and traditional learning. A total of 45 students following the Business English courses, 
comprising of 17 males and 28 females, were provided with an online questionnaire in 
order to understand their perception of the online teaching process at the Faculty of Eco-
nomics in Prilep during the academic year 2020-2021. Based on students’ responses, the 
study also provides appropriate suggestions that can enhance the two learning methods 
for business English students. The study also found no significant relationship between 
e-learning and traditional learning based on gender. Despite the general perception of 
most participants that traditional learning is more motivating, more effective and made 
it easier to develop learning skills compared to e-learning, students believe that the ben-
efits of e-learning should also be considered, and, therefore, suggest that both learn-
ing methods should be incorporated into the teaching-learning process. Both learning 
methods have different challenges but also show similarities and differences. The survey 
concentrated on the online teaching process at the Faculty as a whole, not on the Busi-
ness English course particularly; therefore, student suggestions should be considered in 
relation to teaching practice regardless of the type of the course.
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Introduction 
While the change in education is inevitable, we have to bear in mind that these 
adjustments in learning impact students’ perspectives towards the learning ap-
proach, such as their goals and faculty achievements. It is not absurd that stu-
dents’ perspective remains vital in the learning process; perhaps, the utmost 
objective of education is to produce competent and valuable students within 
their areas of study. Furthermore, the students’ perspectives and insights on 
learning serve as first-hand information for researchers whose studies focus 
on learning. In their view, Dawson et al. (25) claim that getting the students’ 
feedback and implementing appropriate strategies influence their learning 
approaches. The general interest in having active education (Arruabarrena 1; 
Nouri 1), especially the flipped classroom (Gong et al. 1; Flores et al. 2), project-
based and problem-based learning (Kay et al. 1) is because the student sugges-
tions and perspectives are profoundly essential.

Several factors shape the students’ perspective on learning. Such factors 
include their learning achievement, satisfaction and comfort with the system, 
support obtained from the learning mode, technical proficiency acquired during 
the learning process and intellectual stimulation of the whole learning process. 
Also, other non-teaching components determine the learning experience for 
students in Business English. They include; characteristics of the learner, con-
venience, and predecessor conditions that influence the learning quality. For 
example, the convenience factor has enormous advantages and demand for e-
learning for many students and instructors worldwide (Fidalgo et al. 1), espe-
cially during the current situation characterised by the impacts of the COVID-19 
pandemic. The learners’ characteristics have different responses to learning; 
some are comfortable with technology, and others prefer the traditional ap-
proach. Such preferences affect the learner’s receptiveness, self-efficacy, and 
capability to comprehend and integrate (Alqurashi 45; Kintu et al. 16) the con-
cepts taught. The antecedent factors, such as faculty motivation, may enhance 
the ability of learners to grasp instructions and concepts. However, the learners 
rarely notice such factors as part of the training provided by their instructors.

According to Van Wart et al. (2), traditional learning relies entirely on face-
to-face interaction between students and teachers with minimal use of tech-
nology. Other study modes entail technology-assisted, hybrid classes and fully 
online classes. This study focuses on e-learning in fully online classes where the 
lecturer or instructor does not meet or interact with the students face-to-face. 
In such a setup, their interaction solely depends on technology through video 
conferencing, online teaching apps, synchronous group activities and exams. 
The introductory section provides a problem statement, research question and 
objectives. It is followed by a detailed literature review and conceptual frame-
work on traditional learning and e-learning, focusing on student perceptions 
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and suggestions. The methods follow the literature review section. In this sec-
tion, the researcher explains the design used, the participants’ demographics, 
the mode of data collection and the selected statistical test and software for 
analysis. Data analysis comes after methods and is followed by the discussion of 
the findings, conclusion and recommendations. 

In order to fill the existing gaps, the recent study has two main research 
questions:

1. What is the perception of the Business English students on the online 
teaching process at the Faculty of Economics – Prilep? 

2. Is there a significant relationship between traditional learning and e-
learning?

Thus, based on convenience and satisfaction, the primary aim of the re-
search is to establish the students’ perspectives on e-learning and traditional 
learning for the Business English students at the Faculty of Economics in Prilep. 
Establishing students’ perceptions shall guide teachers and institutions on how 
the teaching and learning process should evolve and change to fit the online 
environment. On the other hand, every educational institution is different and 
has different advantages and disadvantages in performing the educational pro-
cess. Thus, another objective of this research is to collect information on recom-
mendations the students believe shall enhance the traditional and e-learning 
process at the faculty. The results of the research should help the teachers and 
the governing bodies of the faculty to implement changes required to elevate 
the teaching and learning process at the Faculty of Economics – Prilep. Finally, 
the researcher also focuses on finding if there is a relationship between the stu-
dents’ preference for either e-learning or traditional learning based on gender.

Literature review
For a while now, the dichotomy of e-learning vs traditional learning has 

been given much emphasis by international researchers. Since this area has not 
been researched much for Macedonian education, the international experience 
shall be reviewed. Scholars and experts in the educational and technological 
sectors have addressed e-learning and traditional learning from different per-
spectives. Some of them have focused on the differences. Others have studied 
the advantages and disadvantages of one over the other.

Others have also focused on the students’ perspectives towards one an-
other. For instance, Akhter and Mahmood (8) found out that most students 
develop an interest in learning when they are allowed to engage in online ed-
ucation. The study also points out that many students favour e-learning over 
traditional learning because, in e-learning, students can be flexible, avoid dis-
turbance from companions, easily understand online classes, and polish their 
academic skills. The study by Akhter and Mahmood (8) is supported by the one 
done by Oye et al. on the “impacts of e-learning on student’s performance in 
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tertiary education”(121). Oye et al. (121) argue that students who engage in 
e-learning perform better than in traditional learning institutions because they 
are self-motivated, flexible, and avoid disturbances. Furthermore, referring to 
Oye et al. (121), students say that online learning is more student-centred than 
face-to-face learning, which focuses more on the teacher and does not empha-
sise the instructions and guidelines that come from the teacher.

Differences between the two types of learning are also recognised in terms 
of principle sources of knowledge, assessment, and quality of knowledge (Co-
man et al. 3). According to Coman et al., in traditional learning, student eval-
uation is done by teachers only, while in e-learning, evaluation can be done 
through the use of tools and systems (3). Therefore, in traditional education, 
the quality depends only on the teacher’s knowledge and skills. On the other 
hand, the education quality in e-learning is much better since students can ac-
quire information from different sources. Also, education quality is determined 
by the teachers’ level of training in using the technology and the student’s will-
ingness to learn (Nycz and Cohen 6).

Some studies, such as those carried out by Naveed et al. (2017) and Sa-
deghi (2019) focus on the pros and cons of e-learning and traditional learning. 
Naveed et al. claim that online learning is much better than traditional educa-
tion methods since it allows flexibility (172). Students can learn from the com-
fort of their places; online learning is not expensive and only requires an inter-
net connection. However, e-learning has some disadvantages, such as: not ev-
eryone can access an internet connection, not all students have computer skills, 
and, in most cases, some students can lack a conducive physical space for this 
learning process. Sadeghi states that e-learning might not be the best choice 
for all students who pursue different courses, but the advantages outweigh 
the disadvantages (83). According to Sadeghi (83), in e-learning, students can 
save a significant amount of time and money since there is no commuting, and 
they can study from anywhere, anytime. However, students in e-learning can 
experience distractions, which can make them lose track of deadlines. To avoid 
missing deadlines and improve the quality of learning, students are expected to 
have enough training, digital skills, and ways to avoid distractions. Also, since 
there is no social interaction like those experienced in traditional classes, stu-
dents in e-learning cannot practice their lessons verbally. Even though they can 
interact through video conferencing, the experience that students get cannot 
be compared with traditional learning. Sadeghi also argues that students in e-
learning classes experience difficulties staying in contact with the instructors, 
limiting them from getting immediate responses (83). Even though each type of 
learning has pros and cons, there are also some similarities. Both types of learn-
ing emphasise the need to give and receive feedback and manage time wisely.

Some studies do not favour either e-learning or traditional learning. In-
stead, these studies have shown that some students are fine with any type of 



Folia linguistica et litteraria 169

learning, so combining e-learning and traditional learning should be considered. 
For example, a study done by Alsaaty et al. (2016) discovered that students got 
the most assimilated information from traditional learning than from e-learn-
ing. However, the students perceived their experiences positively in e-learning 
even though they experienced challenges like poor internet connection. Also, 
Tagoe, an American researcher, researched “Students’ perceptions on incorpo-
rating e-learning into teaching and learning at the University of Ghana” and 
concluded that most learners choose to engage in classes that combine e-learn-
ing with traditional learning (101). Lungu focused on “The Increasing Need for 
Blended-Learning Models in English Courses for Specific Courses in Romanian 
Universities” and the results from the survey disclosed that most students get 
more satisfied when exposed to the blended-learning model (473). Thus, Lungu 
recommended that for this learning to remain efficient, students should be en-
couraged to support one another (473).  

Relevant theories
Many theories discuss and analyse online and face-to-face learning. These 

theories provide the theoretical basis for e-learning vs traditional learning as 
well as business English learning. The three relevant theories of learning that 
provide the foundation of e-learning and traditional learning include behaviour-
ism or behaviour learning theory, constructivist learning theory, and cognitive 
theory.

Behaviourism or Behaviour Learning Theory
Rao (21-23) cited that behaviourism or behavioural learning theory is a 

learning theory that mainly focuses on how students learn. Behaviourism ar-
gues that students can learn behaviours if they are allowed to interact with the 
environment through conditioning. It also focuses on the observable stimulus-
response behaviours since they are the ones that can be learned noticeably 
and systematically. On the other hand, behaviourist linguists such as Pavlov, 
Thorndike, Skinner, and Watson believed that learning is developed in a stim-
ulus-response association through forming habits, operant conditioning, and 
reinforcement (Walinga and Stangor 60-67). Therefore, this theory concludes 
that behaviours can only be learned from the environment, so students should 
interact with the environment when learning.

Some of the basic exercise techniques primarily used in Business English 
classes include language learning, communication skills, trial, and mistake avoid-
ance. Thus, when learning Business English, frequent repetition is necessary for 
effective learning and immediate error correction. Therefore, behavioural learn-
ing theory is the best in providing Business English theoretical foundations, espe-
cially in e-learning. In e-learning, computers can provide the necessary stimulus, 
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and the student can do as directed. In other words, a student can respond, and 
the computer can give feedback and reinforce the response. Behavioural learn-
ing can also work well in traditional learning classes since, in this case, the teach-
er can provide the stimulus, and the students can do as directed. A teacher with 
a behaviourist mentality can take the course in a teacher-centred setting and use 
sources of knowledge such as textbooks to provide stimulus. Rao (21) further ar-
gues that constant repetition is key to the success of behavioural learning theory 
in e-learning and traditional learning since they ensure effective reinforcement 
of responses and timely provision of feedback.

Constructivist Learning Theory
Constructivist learning theory is an important theory that states that stu-

dents construct their knowledge rather than just consuming the information. 
The theory has two primary principles. The first principle states that knowledge 
is constructed rather than just being absorbed. The idea is that students should 
build new knowledge after going through the previous learning process. The 
prior knowledge influences the knowledge that the student will construct from 
the unique learning experience. The second principle states that learning is an 
active process rather than a passive process. Therefore, students should con-
struct meaning by engaging actively with the world after acquiring knowledge, 
which can include doing experiments or solving real-world problems. Thus, e-
learning or traditional learning methods must provide students with an experi-
ence that will allow future learning experiences and success. Students’ ques-
tions and interests are valued in a classroom that emphasises the importance 
of constructivist teaching. Unlike in a traditional classroom, where learning is 
based on repetition, Gunduz and Hursen say that the teacher’s role in a con-
structivist class is to influence, create problem situations, and create learning 
processes, not the product of learning (527). On the other hand, students are 
recipients of knowledge and embrace interaction and negotiation, which helps 
students construct their own knowledge. Therefore, constructivist learning the-
ory is student-centred and best applicable to e-learning. 

Cognitive Learning Theory
Cognitive learning theory is a theory that Plato and Descartes developed. 

The theory focuses on cognition and how people think. The theory emphasises 
cognitive processes, including language, individual thinking, problem-solving, 
information processing and forming concepts. This theory argues that students 
can be affected by both internal and external elements, so students should par-
ticipate in the learning process. Therefore, the theory suggests that both inter-
nal and external elements should be a part of the cognitive process since they 
are vital for students to learn (Ferreira 76). In that case, the teacher also needs 
to be involved in the learners learning process and identify how students under-
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stand concepts and make a conclusion. The teacher is also expected to utilise 
different learning activities such as demonstrations and illustrations, examples, 
and feedback. When used in traditional learning, the theory can allow students 
to ask questions, take a challenge, and think aloud. This way, students can easily 
understand how their thought process functions and use the acquired knowl-
edge to construct better learning opportunities. Cognitive learning theory is 
best applicable in a traditional learning class because a teacher can encourage 
one-on-one discussion about what is taught, ask students to validate and ex-
plain their thinking, and help them understand how ideas are connected. Also, 
the teacher can use visualisation to improve learners’ understanding.

Fig.1. Conceptual Framework
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Methods
The current study employs a quantitative descriptive design to study stu-

dents’ perspectives on e-learning and traditional learning. Based on the re-
sponses from the questionnaire, the study also proposes suggestions that can 
be implemented in order to improve the two learning methods for business and 
economics students.

Participants 
A population of Business English students who were undertaking their 

studies on e-learning and had previously been involved in traditional learning 
participated in the study. A total of 45 Business English students, comprising 17 
males and 28 females, were provided with an online questionnaire. The par-
ticipants were students at the Faculty of Economics in Prilep, were all following 
online courses in the academic year 2020-2021 and were at different semesters 
in their studies. All the participants had an equal chance to fill out the ques-
tionnaire. Before the actual study, the researcher obtained verbal consent from 
the students after informing them of the research purpose. The researcher also 
guaranteed the participants that the information obtained would remain confi-
dential and could not be made available to anybody apart from the participants 
involved in the study after their request. 

Instruments 
The researcher adopted a comparative study based on descriptive design 

to examine student perspective and their suggestions for enhancing both tradi-
tional learning and e-learning. The approach that suited the study was a survey 
method, which entailed a structured questionnaire developed and adminis-
tered by the researcher. The online self-regulated questionnaire had six sec-
tions; the materials section comprised questions on the availability of e-learn-
ing materials within the institution. The motivational questions section entailed 
a comparison of both traditional and e-learning based on the inspiration aspect. 
The effectiveness and efficacy of e-learning and traditional learning method was 
part of the third section. The fourth section described and compared the skills 
developed by e-learning and traditional learning. The fifth section was based on 
e-learning anticipated challenges, and the final section was on suggestions for 
enhancing learning in both methods. In this study, the first five sections shall 
be discussed and analysed. The 5-point Likert scale ranging from 1 (strongly 
disagree) to 5 (strongly agree) was used to answer the questionnaire. The col-
lected data was entered and analysed using SPSS version 25 statistical software. 
Descriptive statistics on mode and frequency distributions were performed. In 
order to comprehend the differences, an independent t-test on students who 
preferred traditional learning over e-learning was conducted.
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Data Analysis
The dataset comprised 45 participants, of which 28 were females, and 17 

were males forming approximately 62% and 38%, respectively (Figure 2).

Fig. 2. Gender of participants

As shown in Figure 3 below, while 48.9% of students approved that there 
was adequate e-learning infrastructure in their educational institutions, 17.8% 
had a contrary opinion. Notably, 68.9% of the students stated that accessing 
the e-learning materials was easy. This result is confirmed by the 35.5% who 
claimed that e-learning materials are more available than traditional learning 
materials (20%). However, 75.5% of the students preferred traditional hardcopy 
materials over electronic learning materials.

Fig. 3. Study materials

Based on the data garnered from the students, 68.9% claimed that tradi-
tional learning is more motivating than e-learning. Additionally, 75.6% disap-
proved of replacing traditional learning with e-learning, which is probably influ-
enced by the limited information provided in e-learning, as argued by 55.5% of 
the students. While 48.9% of the participants said that instructor does not en-
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sure students understand significant points during the e-learning classes, 24.4% 
of participants argued that e-learning has improved their learning experience 
and inspired them to improve their performance. On the other hand, this is 
contrary to the 37.8% who had a contrary opinion on motivation and inspiration 
gained from e-learning (Fig.4).

Fig. 4. Motivational factors

As expressed below in Figure 5, while 66.7% of the participants claimed 
that it was easier to achieve the learning objectives of the courses using the 
traditional learning method than using e-learning, 4.4% had a contradicting 
opinion. On the same note, 75.5% argued that face-to-face interaction is more 
interactive than e-learning. Similarly, most of the students (68.6%) were sure 
that e-learning lectures were less effective than face-to-face classes. However, 
28.9% argued that the e-learning model is appropriate for learning Business 
English, and 24.4% failed to approve the use of the e-learning model for Busi-
ness English classes. Most of the students were sure that e-learning is appropri-
ate to teach a large number of students, 48.9% compared to 31.2% who said 
that e-learning should not be used to teach a massive number of students. 
57.8% of the students understood the instructor more in face-to-face classes 
than in e-learning (17.8%). Most students (53.3%) said that e-learning materials 
were less comprehensive than traditional learning materials. 
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Fig. 5. Effectiveness factors

In addition, students are very conscious of the difference between e-
learning and traditional learning regarding the effectiveness of the skills gained. 
Thus, as presented in Table 1 below, 42.2%, 48.9%, 44.4%, 55.6%, and 37.8% 
of the participants claimed that reading skill, listening skills, vocabulary skills, 
speaking skills and translation skills development, respectively, for e-learning is 
not as effective as that of traditional methods, respectively.

Table 1. Skills development

Reading skill 
development 

for e-learning is 
more effective 

than traditional 
methods.

Listening skills 
development for 

e-learning is more 
effective than face-

to-face lessons.

Vocabulary skill 
development for 

e-learning is more 
effective than face-

to-face lessons.

Speaking skills devel-
opment in e-learning 

is more effective 
than in face-to-face 

lessons.

Translation skills 
development for 

e-learning is more 
effective than face-

to-face lessons.

Fre-
quency Per cent Frequency Per cent Frequency Per cent Frequency Per

cent
Fre-

quency
Per
cent

Strongly 
Disagree 8 17.8 9 20.0 6 13.3 9 20.0 4 8.9

Disagree 11 24.4 13 28.9 14 31.1 16 35.6 13 28.9

Neutral 20 44.4 13 28.9 14 31.1 15 33.3 17 37.8

Agree 6 13.3 7 15.6 8 17.8 4 8.9 10 22.2

Strongly 
Agree 0 0.0 3 6.7 3 6.7 1 2.2 1 2.2

On the other hand, students are aware of the challenges faced when study-
ing online, including technical challenges, but also the skills and preparedness 
of the teaching staff to perform online lectures. Thus, 53.3% of the students 
were convinced that it was challenging to have group discussions for e-learning, 
and 51.1% of the participants said that the instructor adheres to the classroom 
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teaching method when using e-learning. Notably, they (71.1% of the partici-
pants) claimed that the PowerPoint content is straightforward and easy to un-
derstand. Similarly, 77.7% said that the teacher speaks clearly and moderates 
the pace of e-learning. 55.5% of the participants had no problem using technol-
ogy. 44.5% of the students argued that Business English content was appropri-
ate to be taught based on e-learning. However, 48.9% were unsure whether the 
course should be taught with the e-learning approach. Similar findings on neu-
trality were recorded for online learning materials that are complex to under-
stand. Only 35.6 agreed that online materials are complex to understand. Most 
students (66.6%) experienced emotional barriers whenever distance education 
was implemented (Fig.6).

Fig. 6. E-learning Challenges

According to the sample test, shown below in Table 2, the p-value of .154 
is more than the chosen alpha value of .05; therefore, we consider the row form 
equal variances assumed. The equality test shows that the p-value of .475 is 
more than the chosen alpha value of .05. We fail to reject the null hypothesis 
since the p-value is more than the alpha value. Therefore, it can be concluded 
that e-learning and traditional learning preference are not significantly different 
based on gender (t43, = -.721, p=.475).
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Table 2. Independent Samples Test

Levene’s Test 
for Equality 
of Variances

t-test for Equality of Means

F Sig. t df Sig. Mean Dif-
ference

Std. Error 
Differ-
ence

95% Confidence 
Interval of the 

Difference

Lower Upper

Motiva-
tion [I 

would like 
e-learning 
to replace 
traditional 
teaching 
methods]

Equal 
variances 
assumed

2.107 .154 -.721 43 .475 -.212 .294 -.806 .382

Equal 
variances 

not as-
sumed

-.790 42.351 .434 -.212 .269 -.754 .330

Discussion
The study was conducted at the Faculty of Economics in Prilep for Business 

English students following various online courses in the academic year 2020-
2021. The purpose of the study was to establish the students’ perspective on 
e-learning and traditional learning for Business and Economics students based 
on convenience and satisfaction. Besides, the researcher also aimed to establish 
appropriate changes and recommendations to enhance traditional learning and 
e-learning.

The participants had different positions on traditional learning and e-learn-
ing based on their perception of the online teaching process at the Faculty of 
Economics – Prilep. A considerable number claimed that their learning insti-
tutions could provide e-learning because the required materials to facilitate 
the online classes were available. In fact, it was clear that the Business Eng-
lish students could easily access the relevant learning materials. However, most 
students preferred traditional learning instead of e-learning despite the easy 
access to the e-learning materials and even though many learning institutions 
implemented e-learning to reduce the spread of COVID-19.

The motivational aspect between traditional and e-learning revealed that 
most of the students preferred traditional learning, which contradicts the ar-
gument of Akhter and Mahmood on students developing interest skills due to 
its flexibility (8). Furthermore, most students opposed the idea of e-learning 
replacing face-to-face learning. This perspective contradicts Naveed et al. who 
said that online learning is better than traditional learning methods (172). Be-
sides, the findings showed that most students failed to improve their perfor-
mance after enrolling and implementing e-learning, which is due to the ability of 
traditional learning to provide more information than e-learning. On the same 
note, the instructors provide detailed enough information and ensure students 
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comprehend the important course concepts in face-to-face classes compared 
to online classes.

The students pinpointed that it was easier to achieve the learning objec-
tives of the courses in a traditional learning class than in an online class. Such 
an opinion may be attributed to the interactive nature of the face-to-face class-
room. Even though most preferred traditional learning methods, they were 
convinced that the e-learning approach could be used as a teaching method 
for Business English. It was more advantageous than the face-to-face learning 
approach because a massive number of students could enrol at the same time. 
However, it was disadvantageous because most of them could not easily com-
prehend the instructor, and the learning materials needed to be more com-
prehensive. This finding aligns with that of Nycz and Cohen, who argued that 
teachers’ knowledge of technology is significant in determining the quality of 
e-learning (6). Traditional learning creates a conducive platform for students 
to effectively and efficiently develop reading, listening, vocabulary, speaking, 
and translation skills. It may be due to the easiness of implementing the eight 
principles discussed by Cable and Cheung (2017), which may not be the case in 
e-learning due to the absence of face-to-face interaction with the instructor and 
other students.

Online learning has several drawbacks that affect the performance of stu-
dents. It is somehow challenging to have group discussions in an online class. 
Though such discussion can be carried out, the groups are more effective, fun 
and productive when the students meet face-to-face. In fact, the participants in 
the study claimed that they experienced emotional barriers such as boredom 
whenever their institutions used distance education as a learning method. The 
instructor adheres to classroom guidelines in both learning methods, such as 
speaking moderately.

Finally, while the two learning approaches have differences, there is no 
significant difference in the students’ perception of traditional learning and e-
learning based on their gender. The aforementioned is confirmed by the inde-
pendent sample t-test that leads to acceptance of the null hypothesis, which 
means that the gender of the students does not affect the general perception 
of the students based on the preference for e-learning and traditional learn-
ing. These findings echo the findings of Sadeghi, who claimed that both require 
feedback from the instructor and advocate for time management (83). On the 
same note, the behavioural learning theory can be easily practised in the two 
learning methods because the students can learn behaviour and concepts 
through observation.

Conclusion and recommendation
Based on Business English students’ perception of e-learning and tradition-

al learning, we conclude that different students have different opinions on the 
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two methods, most preferring traditional learning over e-learning. The analysis 
shows a relationship between the two learning approaches despite being of-
fered in a completely different environments. Traditional learning is more moti-
vational to the students in comparison to e-learning, which is more effective in 
developing different learning skills. However, it is more expensive and demand-
ing than e-learning. For e-learning to be effective, teachers must ensure that the 
presentations are clear and concise with fewer distracting elements.

We also conclude that the e-learning materials for Business English are in-
significant in influencing the preference of students to like e-learning. Though 
the materials can easily be accessed from the University and are more readily 
available than the traditional learning materials, students prefer the traditional 
learning materials. We also concluded that the participants in the study were 
not satisfied while using online learning. They could not accept online learn-
ing to replace the traditional learning method because it is less motivating and 
minimal information is presented. In addition, a significant issue is that some in-
structors need more commitment and technical skills to ensure that all students 
understand important points. Besides, it has little to do with enhancing student 
performance. Similarly, we conclude that it is challenging to obtain the course 
objectives using e-learning because it is not interactive like face-to-face classes; 
it is also slow in developing students’ learning skills. Therefore, traditional learn-
ing helps students develop learning skills more efficiently than e-learning.

The learning institutions should focus on making the e-learning materials 
as friendly as the traditional hard copies for easier understanding. Besides that, 
the instructors should consider utilising motivating factors such as appreciation 
and allocating time to discuss challenges and strengths for each session they 
have with the students. It is optional that the instructor ends the class after 
delivering the course content. They should also encourage, advise and motivate 
students to remain focused on their studies. The instructors should also ensure 
they address the key points within the short time they have and ensure that at 
least 75% of the participants in live sessions understand the main concepts. We 
also recommend that the learning institution monitor students’ performance 
in e-learning and encourage them to participate in live sessions to achieve the 
learning objectives. E-learning is faced with more resistance from students; 
therefore, we recommend that its model be used, especially when the num-
ber of students is more than the expected class limit for face-to-face learning. 
Finally, higher education institutions should invest in digitalisation, thus bring-
ing technology closer to both the teacher and the student. Institutions should 
provide regular training for online teaching as well as technical assistance to the 
teaching staff. Students can clearly see the benefits of using technology in learn-
ing; therefore, the Macedonian higher educational institutions should prepare 
and implement blended learning, which will significantly improve the teaching-
learning process in the country.
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ENSEIGNEMENT DE L’ANGLAIS DES AFFAIRES EN LIGNE - PERCEPTIONS 
ET SUGGESTIONS DES ÉTUDIANTS POUR FAIRE AVANCER LE PROCESSUS 

D’APPRENTISSAGE EN LIGNE

Le processus d’apprentissage est un processus progressif qui continue d’évoluer en 
fonction de la technologie, de l’économie, de la position politique et des structures 
sociales. Cependant, la pandémie inattendue de COVID-19 a précipité ce processus 
évolutif pour les établissements d’enseignement supérieur qui n’étaient pas préparés 
à l’enseignement en ligne. C’était particulièrement le cas pour les systèmes éducatifs 
qui n’ont pas intégré l’enseignement en ligne dans l’enseignement supérieur, comme 
le système éducatif macédonien. Par conséquent, les établissements d’enseignement 
supérieur, y compris les étudiants et les professeurs, ont dû s’adapter immédiatement 
à la nouvelle méthode d’enseignement. Même si le changement était inévitable, ces 
ajustements à l’apprentissage ont une incidence sur les perspectives des élèves à 
l’égard de l’approche d’apprentissage, comme leurs objectifs et leurs réalisations. 
La présente étude utilise une conception descriptive quantitative pour étudier les 
perspectives des étudiants sur l’apprentissage en ligne et l’apprentissage traditionnel. 
45 étudiants qui ont suivi les cours d’anglais des affaires, comprenant 17 hommes et 
28 femmes, ont reçu un questionnaire en ligne afin de comprendre leur perception 
du processus d’enseignement en ligne à la Faculté d’économie de Prilep au cours de 
l’année universitaire 2020-2021. Sur la base des réponses des étudiants, l’étude fournit 
également des suggestions appropriées qui peuvent améliorer les deux méthodes 
d’apprentissage pour les étudiants en anglais des affaires. L’étude n’a également trouvé 
aucune relation significative entre l’apprentissage en ligne et l’apprentissage traditionnel 
basé sur le sexe. Malgré la perception générale de la plupart des participants que 
l’apprentissage traditionnel est plus motivant, plus efficace et facilite le développement 
des compétences d’apprentissage par rapport à l’apprentissage en ligne, les étudiants 
trouvent que les avantages de l’apprentissage en ligne devraient également être pris 
en compte et, par conséquent, suggèrent que les deux méthodes d’apprentissage 
devraient être intégrées dans le processus d’enseignement-apprentissage. Les deux 
méthodes d’apprentissage montrent des défis différents, mais présentent également 
des similitudes et des différences. L’enquête s’est concentrée sur le processus 
d’enseignement en ligne à la Faculté dans son ensemble, et non sur le cours d’anglais 
des affaires en particulier ; par conséquent, les suggestions des étudiants doivent être 
prises en compte par rapport à la pratique de l’enseignement, quel que soit le type de 
cours.

Mots-clés : formation en ligne, apprentissage traditionnel, anglais des affaires, 
apprentissage en ligne


